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Preface

PR.L.S.D.O.Q. project under the Leonardo da Vinci programme aimed to contribute to increase the use

of Peer Review (PR) at EU level by focusing on the actions of information, dissemination, support, QA
(Quality Assurance) and learning proposed by the thematic group on Transnational PR of the EQAVET
(European Quality Assurance in Vocational Education and Training) network. Starting from a first phase
of experimentation of fully Transnational Peer Review in which its strengths and weaknesses have been
pointed out, PR.1.S.D.0.Q. has developed useful tools to support VET (Vocational Education and Training)/
AE (Adult Education) providers in adopting PR and Transnational European Peer Review (TPR).

The TPR brochure is intended to be a first easy-to-use instrument of knowledge, directly written by VET
and AE experts (coming from private VET/AE institutions, VET policy-makers, social partners) that can de-
scribe the PR process as well as the right steps to be followed to effectively achieve the greatest results.
The brochure is written in English, Italian, German, Lithuanian and Turkish.

The contents in the partners’languages have been adapted from the English version taking into consid-
eration the different needs and expectations of the audience in each context.

We hope that you enjoy reading the brochure.
Feedback will be very much appreciated!

The development group of the PR.1.5.D.0.Q. project brochure.



Peer Review is an instrument for QA and improvement, with the aim of
supporting VET and AE institutions/providers in their quality develop-
ment efforts. It is based on mutual trust and understanding, “critical
friend” approach, multicultural and enriching environment.

An external group of Peers (such as colleagues from other VET provid-
ers, practitioners in the occupations for which a VET provider is prepar-
ing its students, and/or other ‘critical friends’) is invited to assess the
quality of different fields of the institution, such as the quality of edu-
cation and training provision of individual departments or of the entire
organisation. Peers are independent and “persons of equal standing”
with the persons whose performance is being reviewed. For that rea-
son, their approach is professional and rigorous as well as friendly and
mutual trust- and learning- oriented.



European VET and AE providers can expect to benefit from a Peer Review, as proposed in this brochure,

by obtaining critical and useful feedbacks on the quality of their VET provision from colleagues who want

to improve at the same time their competencies and knowledge in a reciprocal learning process.

If a VET/AE provider is willing to improve its organisation and QA system, it can easily refers to PR because

it:

. Makes VET Providers be actively involved into quality assurance process

. Supports VET Providers in finding new ways to quality improvement

. Is transferable to the work-based education in SME from different sectors

. Is applicable and adaptable in / to different (local / regional / national) contexts

. Is useful and effective at transnational level

. Is useful and manageable for Micro-VET-Providers in quality assurance

. Encourages to use the evaluation results for continuous quality improvement

. Makes it possible to learn from good practices and experiences of others and different VET contexts

. Reinforces the willingness for self-evaluation as a regular practice of the VET/AE provider

. Improves the staff competences for self-evaluation

. Helps to overcome stereotypical points of view, e.g. one best way to approach the quality

. Stimulates to accept critical suggestions and assessments

[[] Reduces the resistance of Micro-level-VET Providers to be externally evaluated

. Strengthens recognition and mutual trust between VET Providers from different countries and regions
(Transnationality reduces competition between VET Providers — peers — during quality development
process)

. Strengthens recognition and mutual trust between VET Providers, Stakeholders and social partners

. Creates a common basis to enhance a better cooperation between VET Providers

. Encourages and facilitates mobility of educators, VET management staff, VET decision makers
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The general aims of the European Peer Review procedure are

. to promote quality assurance and development,
to enhance transparency and comparability of quality in VET in Europe through a common
European standard, and

. to support equal opportunities.

Important specific requirements and characteristics of the procedure are:

. a focus on the people involved and their interests and needs,

. objectivity and impartiality of the Peers,

. transparency of all elements of the procedure to all persons involved,

. rules on confidentiality and on the use of results, to be set up in advance and adhered to by all
persons involved,

. avoidance of conflicts of interest and direct competition between Peers (and the institution
they come from) and the reviewed institution,

. promotion of openness, integrity and sincerity as a prerequisite for mutual learning, awareness
of cultural influences both on vocational education and training provision and on evaluation,
especially in transnational Peer Reviews,

. promotion of an enquiring and critical attitude both in the Peers and the reviewed institution,
and the design and implementation of Peer Review not as a technical and bureaucratic proce
dure but as a dynamic and motivating process, from which both the reviewed institution and
the Peers can benefit.



European Quality Areas for VET/AE institutions

The 14 Quality Areas proposed for the assessment by the PR Methodology are:

The Peer Review procedure comprises 4 phases.

1. The Peer Review starts with a preparatory phase. In this first phase, the Peer Review is organised and a Self-Report is written

by the VET provider. Peers must be recruited and trained. A timetable for the review is drawn up and arrangements are made

for the Peer Visit.

2. In the second phase, the Peer Visit, which is the core activity of the Peer Review procedure, takes place: Peers come to visit

the VET provider and assess specific quality areas with a friendly “help-oriented” approach. Peers act as ‘critical friends’ during

the visit of the premises and the interviews with different groups of stakeholders. The Peers give initial oral feedback at the

end of the Peer Visit.

3. After the Peer Visit, a draft report is drawn up by the Peers. This report is commented on by the VET provider and the final

Peer Review Report is issued.

4. The fourth phase is crucial for the improvement of VET provision and organisational development: results and recommen-

dations from the Peer Review are transferred into concrete actions. A concrete, effective improvement is the main expected VET/AE providers are invited to be assessed and to receive Peers’support in those areas in which they want concretely
result from participating in the PR process. to improve. PR visit is a unique occasion to learn from each other in order to improve the quality of procedures and services.
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. Needs time and resources for preparation: writing the self-report (hosts), translation of docu-
ments, reading the report (guests) etc.

. The efficacy Is exclusively under the responsibility of the Peers directly involved (e.g.: conflict
of interest, confidentiality, following procedures, absence of external third part control )

. Can be carried out by Peers coming from different cultural backgrounds and VET systems.
The language could affect the common understanding.

. Is based on a high detail of tools provided by the Methodology. Try to adapt it to your needs
and aims.

. In most EU countries is still not funded. However, it has to be seen as change in the approach

to QA, made on a voluntary basis but with a lot of potential for VET/AE providers’ continuous
improvement.

12

La Peer Review & una forma di valutazione esterna che ha l'obiettivo di sup-

portare le organizzazioni di istruzione e formazione nel loro percorso verso
I'’Assicurazione e lo Sviluppo Qualita'.

La Peer Review & condotta da un gruppo di esperti esterni, i Pari (Peers), che
sono invitati a esprimere una valutazione sulla qualita di differenti ambiti/
aree organizzative e proposte/suggerimenti su come rafforzarle, con lo scopo

di incentivarne il miglioramento continuo.

| Peers sono “colleghi” dotati di esperienza e professionalita specifiche, che la-
vorano in un contesto simile a quello dell'organizzazione valutata, sono indip-
endenti e si pongono su base paritaria.

Adottano un approccio aperto, leale e autentico, fondato sulla loro obiettivita e
imparzialita.

Non sono diretti concorrenti dell'organizzazione valutata e sono tenuti ad un
uso confidenziale dei dati e dei risultati di cui vengono a conoscenza.

'Conformemente a quanto previsto dalla Raccomandazione Europea sulla Qualita dell’lstruzione e Formazione Profes-
sionale (giugno 2009).
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| 14 ambiti di valutazione individuati dalla metodologia a livello europeo sono:

Le quattro fasi di una Peer Review

La procedura di Peer Review si compone di 4 fasi.

1. Fase preparatoria: le organizzazioni di Istruzion Formazione Professionale (IFP) redige un Rapporto di Autovalutazione, ven-
gono pianificati date ed orari della valutazione e si predispone la Visita dei Peers.

2. Visita dei Peers: i Peers effettuano la valutazione in loco, eseguono interviste con diversi gruppi di stakeholder. Al termine
essi forniscono un primo feedback verbale all'organizzazione valutata.

3. Dopo la Visita: i Peers elaborano una bozza del resoconto che viene commentata dall'organizzazione valutata. Viene quindi
redatto il Rapporto finale della Peer Review (Peer Review Report).

4. Fase di implementazione: i risultati e le raccomandazioni dei Peers vengono tradotti dall'organizzazione di IFP in concrete
azioni di miglioramento.
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A livello europeo la Peer Review € pensata per:

[[] Promuovere I'assicurazione della qualita nell'IFP

. Rafforzare la trasparenza e la comparabilita dei sistemi qualita dell'IFP, attraverso la definizione e
adozione di standard comuni

. Supportare le pari opportunita.

Sulla base della nostra esperienza con la Peer Review Transnazionale (progetto Leonardo da Vinci - TOI
-“P.R.1.S.D.0.Q"), in qualita di soggetti erogatori della formazione da un lato e organismi di governo del

sistema IFP dall’altro, questo metodo ha valore in quanto:

presentare i propri punti di forza e sistematizzarli in una buona prassi;

individuare carenze e punti di debolezza;

ricevere consigli e scoprire le buone prassi dei Peers;

impegnarsi in un processo di apprendimento reciproco con i Peers;

creare reti e cooperare con gli altri istituti/centri di IFP;

E trasferibile ai diversi settori economici e della formazione

E‘utile e gestibile per le micro aziende/enti di Formazione che intendano avviare un processo di au-
tovalutazione in materia di garanzia della qualita

Accresce le competenze sia di chi valuta che di chi riceve la valutazione

Aiuta a superare i punti di vista stereotipati (soprattutto in ambito transnazionale)

Stimola ad accettare, suggerimenti, critiche e valutazioni che provengono da sistemi totalmente dif-
ferenti (soprattutto in ambito transnazionale)

Permette di superare le resistenze implicite in un Sistema competitivo tra enti e/o aziende private.
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. Richiede tempo e risorse per scrivere il report di autovalutazione, per la lettura e I'analisi dei docu-
menti, per I'eventuale traduzione dei documenti (nel caso di Peer Review Transnazionale), ecc.

. Il processo & esclusivamente sotto la responsabilita dei Peers direttamente coinvolti cosi come i rischi
connessi a un eventuale conflitto di interessi, alla mancanza di riservatezza, all'assenza di controllo es-
terno di terza parte

. Se i Peers provengono da diversi background culturali e sistemi di istruzione e formazione profession-
ale, la diversita linguistica puo influenzare la comprensione comune e la fluidita del processo

. La metodologia e basata su un elevato dettaglio degli strumenti forniti, per cui richiede uno sforzo di
adattamento alle proprie esigenze e obiettivi.

. Deve essere intesa come un‘opportunita di cambiamento nell’approccio all’Assicurazione Qualita su
base volontaria e mediante lo sviluppo di differenti pratiche per il miglioramento continuo dei sistemi IFP
e di Educazione degli Adulti, visto che ad oggi non esistono in molti paesi dell’'UE finanziamenti dedicati.

La Raccomandazione Europea sullistituzione di un Quadro Comune di riferimento europeo per

I'assicurazione di qualita dell'lFP (Parlamento e Consiglio Europeo 2 aprile del 2009) individua:

. Un ciclo per la garanzia ed il miglioramento continuo della qualita

[ criteri e descrittori per attuare ciascuna fase del ciclo

. L'adozione di sistemi di monitoraggio e valutazione interni e esterni

. Un set di dieci indicatori per misurare l'efficienza/efficacia

La Peer Review, non solo propone criteri e una metodologia di valutazione e revisione perfettamente
coerenti con tale quadro di riferimento, ma puo rappresentarne una via concreta di diffusione e applica-
zione.

Peer Review ist ein externes Evaluationsverfahren fiir Bildungseinrichtungen,
das von sogenannten ,Peers” (Personen aus vergleichbaren Einrichtungen)
durchgefiihrt wird. Es dient der kontinuierlichen (freiwilligen) Qualitatsver-
besserung. Beim Transnationalen Europdischen Peer Review geschieht diese
Evaluation zudem landeriibergreifend.

Peer Review ist ein eigenstandiges Evaluationsverfahren, es lasst sich jedoch
auch mit allen gangigen Qualitatsmanagementverfahren kombinieren.

Das besondere an Peer Review ist die wertschatzende Evaluation ,auf gleicher
Augenhohe” Peers sind in dhnlichen Bildungseinrichtungen tatig, kennen
also das Feld, in dem evaluiert wird und wissen um die Herausforderungen,
vor denen Bildungseinrichtungen heute stehen. Als ,kritische Freunde” er-
moglichen Peers einen wohlgesonnenen und auf Entwicklung gerichteten
Blick von auBlen. Ihr Feedback bezieht sich dabei immer auf bestimmte, selbst
gewahlte Fragestellungen der Institution. Dies konnen z.B. die Lehr- und Lern-
prozesse sein, die Beurteilungs- und Prifungsprozesse, die Infrastruktur oder
auch die Arbeitsbedingungen.

Das Peer Review Verfahren basiert auf dem Qualitatsmanagementzyklus. Es
verbindet Selbst- und Fremdevaluation. Der Ablauf, mit den jeweiligen Aufga-
ben und Rollen, ist im Europaischen Peer Review Manual ausfiihrlich beschrie-
ben und somit fir alle Beteiligten transparent.

PRISDOQ
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Die 14 Qualitatsbereiche des Europdischen Peer Reviews

Die vier Phasen eines Peer Reviews

Ein Peer Review Prozess gliedert sich in vier Phasen:

1. Die Bildungseinrichtung erstellt den Selbstbericht (Selbstevaluation).

2. Die Peers analysieren den Selbstbericht und besuchen die Einrichtung (Fremdevaluation).

3. Die Peers geben Feedback und erstellen den Peer Review Bericht (Ergebnis und Empfehlungen aus Sicht der externen
Peers).

4. Die Institution nutzt ihre Erkenntnisse aus dem gesamten Prozess und leitet erforderliche VerdanderungsmalRnahmen ein.
Jede Qualitatsentwicklung braucht Zeit und Engagement. Beim Peer Review hangen Arbeitseinsatz und Zeitraum davon ab,
wie viele Qualitatsbereiche untersucht werden und inwieweit die Bildungseinrichtung darin gelibt ist, Selbstevaluationen
durchzufiihren.

Fur das Européische Peer Review Verfahren wurden 14 Qualitatsbereiche definiert, die wesentliche Bereiche einer Bildung-
seinrichtung umfassen. Die Bildungseinrichtung wahlt aus diesen Bereichen den oder die Bereiche aus, die sie innerhalb eines
Peer Reviews evaluieren mochte. Durch das Feedback der Peers erhilt sie wertvolle Vorschlage und Empfehlungen fiir Verbes-
serungen.
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Peer Review ist eine effiziente und wirksame Methode zur Sicherung und Verbesserung der Qualitat. Es
fordert eine reflektierende, kritisch hinterfragende Haltung sowohl bei den Peers als auch bei der evalu-

ierten Einrichtung.

Bildungseinrichtungen profitieren davon, indem sie

eine externe Perspektive kennen lernen,

freundlich-kritisches Feedback und Anregungen fiir Verbesserungen von Fachkolleg/innen erhalten,
das Feedback als Entwicklungsimpuls aufgreifen,

Evaluationsmethoden kennen und systematisch anwenden lernen,

eine vertiefte inhaltliche Debatte fiihren konnen,

die Starken ihres Angebots herausarbeiten und gute Praxisbeispiele aufzeigen kénnen,

bestatigt finden, dass sie auf dem richtigen Weg sind und sich blinder Flecken und Schwachstellen
bewusst werden,

Netzwerke und Kooperationen mit anderen Bildungseinrichtungen aufbauen (,Communities of Prac
tice”).
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Der Einsatz von Peer Review ist auf verschiedene Weise denkbar. Es kann als eigenstandiges Verfahren
zur Qualitatssicherung und -entwicklung eingesetzt werden. Peer Review kann aber auch die interne
Evaluation erweitern oder einer geforderten Rechenschaftslegung nach auf3en dienen. Dariliber hinaus
kann Peer Review externe Verfahren erganzen, indem es z.B. zur Begutachtung von Qualitatsbereichen
eingesetzt wird, die mit anderen Qualitatsmanagementsystemen nicht oder nicht gentigend erfasst
werden.

Peer Review kann mit gdngigen Qualitdtsmanagementverfahren (z.B. DIN EN ISO, Q2E, Qualitatsanalyse
Nordrhein-Westfalen) kombiniert werden.

Soll Peer Review als Bestandteil bereits bestehender Zertifizierungen eingesetzt oder in bestehende
Qualitatsmanagementverfahren integriert werden, muss beachtet werden, dass die Qualitat und der
Sinn des Peer Review Verfahrens vor allem darin besteht, dass es als Entwicklungsinstrument begriffen
wird und weniger der Kontrolle dient.

Peer Review basiert auf gegenseitigem Vertrauen.
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Die folgende Abbildung verdeutlicht die Verortung von Peer Review in der Evaluationslandkarte von
Nisbet:

Tarpusavio vertinimas yra kokybés uztikrinimo ir gerinimo priemoné,
kurios tikslas — padéti profesinio mokymo ir SM institucijoms/teikéjams
remti jy pastangas tobulinant mokymy kokybe. Vertinimo pagrin-

das - abipusis pasitikéjimas ir supratimas, kritiskas kolegy poziuris,
daugiakultare ir turtinanti aplinka.

ISoriné kolegy grupé (pavyzdziui, kolegos i$ kity profesinio mokymo
paslaugy teikéjy institucijy, Sios srities praktikai ir/ar kiti kritiskai
mastantys kolegos) kvieciama jvertinti jstaigos kokybe jvairiais as-
pektais, kaip atskiry padaliniy, taip ir visos organizacijos. Kolegos

yra nepriklausomi ir lygiaverciai autoritetai tiems asmenims, kuriy

Gutknecht-Gmeiner, basierend auf der “Evaluationslandkarte” von Nisbet (1990)

veikla vertinama. Dél to jy pozilris blna profesionalus ir atsakingas,

kartu draugiskas, grindziamas abipusiu pasitikéjimu ir orientuotas j
mokymasi.

P.R..S.D.0.Q. — Peer Reviews: Increasing Sustainable Development Of Quality
P.R.1.S.D.0.Q. ist ein Projekt aus dem LEONARDO DA VINCI-Programm fiir Lebenslanges Lernen. Ziel des
Projektes ist es, die Anwendung von Peer Reviews bei Anbietern der beruflichen Aus- und Weiterbildung

europaweit zu unterstutzen.

Partner in diesem Projekt sind Bildungsanbieter aus Italien, der Tiirkei und Deutschland, der litauische
Verband der Gewerkschaften der beruflichen Bildung sowie die Behorde fiir berufliche Bildung der Re-
gion Umbrien in Italien.
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Europos profesinio rengimo ir SM teikéjams tarpusavio vertinimas gali bati naudingas, kaip teigiama Sioje

brosiuroje, gaunant kritiskus ir vertingus atsiliepimus apie savo teikiamy paslaugy kokybe i$ kolegy, kurie

Sio abipusio mokymosi proceso metu taip pat tobulina savo kompetencijas.

Jei PM/SM teikéjai yra pasirenge tobulinti savo organizacijg ir kokybés uztikrinimo sistema, sitiloma pasin-

audoti tarpusavio vertinimo metodika, nes ji:

. Aktyviai jtraukia PM ir SM teikéjus j kokybés uztikrinimo procesa;

. Skatina profesinio mokymo teikéjus ieskoti naujy kokybés gerinimo budy;

. Yra perkeliama j skirtingy sektoriy smulkiojo ir vidutinio verslo mokymus darbo vietoje;

. Yra taikytina ir pritaikoma skirtinguose (vietiniame, regioniniame, nacionaliniame) kontekstuose;

. Yra naudinga ir veiksminga tarptautiniu lygiu;

. Ja naudinga ir paprasta vadovautis uztikrinant profesinio mokymo mikropaslaugy teikéjy darbo
kokybe;

. Skatina naudoti vertinimo rezultatus nuolatiniam kokybés tobulinimui;

. Leidzia mokytis i$ geros praktikos pavyzdziy ir kity patirciy skirtinguose kontekstuose;

. Didina jsivertinimo, kaip nuolatinés profesinio mokymo ir SM teikéjy veiklos, poreikj;

. Pagerina personalo jsivertinimo kompetencijas;

. Padeda jveikti stereotipinius poziurius, pvz., kad egzistuoja vienas geriausias kokybés nustatymo budas;

. Skatina priimti kritiSkus pasialymus ir jvertinimus;

. Sumazina mikrolygmens profesinio mokymo paslaugy teikéjy pasipriesinima bati isoriskai jvertintiems;

. Sustiprina jvairiy Saliy ir regiony profesinio mokymo paslaugy teikéjy tarpusavio pasitikéjimga ir
pripazinima (tarptautiskumas sumazina konkurencija tarp profesinio mokymo paslaugy teikéjy —
kolegy kokybeés tobulinimo procese);

. Sustiprina profesinio mokymo paslaugy teikéjy, suinteresuotyjy 3aliy ir socialiniy partneriy tarpusavio
pasitikéjima ir pripazinima;

. Sukuria bendrus pamatus profesinio mokymo paslaugy teikéjy bendradarbiavimui gerinti;

. Skatina pedagogy, personalo valdymo darbuotojy mobilumg ir lengvina PM sprendimus.

26

Bendrieji Europos lygmens tarpusavio vertinimo proceduros tikslai yra Sie:

. skatinti kokybés uztikrinima ir tobulinima;

. didinti Europos profesinio Svietimo ir mokymo kokybés skaidruma bei palyginamuma su bendru
europiniu standartu;

. remti lygias galimybes.

Svarbus konkretus proceduros reikalavimai ir ypatumai:

. démesys dalyviams, jy interesams ir poreikiams;

. kolegy objektyvumas ir nesaliSkumas;

. visy proceduros elementy skaidrumas;

. konfidencialumo ir rezultaty naudojimo taisyklés turi bati nustatytos i$ anksto, visi dalyvaujantys
asmenys privalo jy laikytis;

. interesy konflikty bei tiesioginés konkurencijos tarp vertinanciy kolegy (ir jy institucijy) ir vertinamos
institucijos vengimas;

. atvirumo, saziningumo ir nuosirdumo skatinimas, kaip buatina abipusio mokymosi salyga, kultarinés
profesinio Svietimo ir mokymo bei vertinimo jtakos suvokimas, ypac tarptautinio vertinimo metu;

. kritinio poziurio ir tyrinéjimo skatinimas i$ abiejy — vertintojy ir vertinamos institucijos — pusiy.

Tarpusavio vertinimo sukdrimas ir jgyvendinimas - tai ne techniné ir biurokratiné procedra, bet
dinamiskas ir motyvuojantis procesas, kuris gali buti naudingas ir vertintojui, ir vertinamai institucijai.
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Europos profesinio mokymo/SM institucijy kokybés sritys
Tarpusavio vertinimo metodika taikytina 14 kokybés gerinimo sriciy:

Keturi Europos lygmens tarpusavio vertinimo etapai

Tarpusavio vertinimo procediira apima 4 etapus:

1. Tarpusavio vertinimas prasideda nuo parengiamojo etapo. Sioje pirmoje stadijoje vertinama institucija organizuoja tar-
pusavio vertinimo vizita ir raSo saves jvertinimo ataskaita. Kolegos—-vertintojai turi bati jdarbinti ir apmokyti. Sudaromas vertin-
imo tvarkarastis ir susitariama dél vertinimo vizito.

2. Antrajame etape organizuojamas kolegy vizitas, kuris yra pagrindiné tarpusavio vertinimo proceduros veikla: kolegos vyksta
aplankyti profesinio mokymo teikéjo ir jvertinti specifinés kokybés srities vadovaujantis draugisku, j pagalba orientuotu
pozidriu. Apsilankymo metu, susitinkant ir vykdant apklausas, kolegos veikia kaip kritiskai vertinantys draugai. Tarpusavio
vertinimo vizito pabaigoje kolegos pateikia pirmuosius — zodinius atsiliepimus.

3. Po vertinimo vizito kolegos-vertintojai parengia ataskaitos projekta. Sig ataskaita komentuoja profesinio mokymo teikéjas, Profesinio mokymo ir SM teikéjai kvieciami jsivertinti ir gauti kolegy parama tose srityse, kurias jie nori
patvirtinama galutiné vertintojy ataskaita. konkre¢iai pagerinti. Kolegy-vertintojy vizitas — tai ne proga parodyti savo stipriasias puses, o unikali
4, Ketvirtasis etapas yra labai svarbus tobulinant profesinj mokyma ir organizacinius jgtdzius: tarpusavio vertinimo rezultatai . . . L . L. . . . . .. .

ir rekomendacijos tampa konkreciais veiksmais. Konkretus, efektyvus tobuléjimas yra pagrindinis numatomas tarpusavio galimybe pasimokyti vieniems is kity, pagerinti procedury bei paslaugy kokybe ir pasiruosti naujiems
vertinimo veiklos rezultatas. isSakiams!
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. Reikalauja laiko ir 163y pasirengimui (vidiné ataskaita (kvieciancioji pusé), dokumenty verti
mas, ataskaitos vertinimas (sveciai) ir t. t.);

. Veiksmingumas tiesiogiai priklauso nuo veikloje dalyvaujanciy kolegy atsakomybés (pvz.,
interesy konfliktas, konfidencialumas, tvarkos laikymasis, treciosios 3alies - iSorés kontrolés
nebuvimas);

. Gali bati vykdomas kolegy i$ skirtingy kultary, turiniy skirtingas profesinio mokymo siste
mas. Kalba gali turéti jtakos tarpusavio supratimui;

. Yra pagrjstas konkre¢iomis metodikos numatytomis priemonémis. Pabandykite tai pritaikyti
savo poreikiams ir tikslams;

. Daugelyje ES 3aliy 3i metodika vis dar néra finansuojama. Nepaisant to, ji turi bati suvokiama

kaip poziurio j kokybes uztikrinima kaita, savanoriska, potencialiai naudinga profesinio
mokymo ir SM teikéjy veiklos nuolatinio tobulinimo priemoneé.
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Bu brosirde belirtildigi gibi, Avrupali mesleki egitim ve ‘alternatif egitim’veren kuruluslar

verdikleri egitimin kalitesi hakkinda, kendileri ile ayni alanda ¢alisan kuruluslarin elestirel

ve faydali geribildirimleri sayesinde akran degerlendirmesinden fayda saglayabilirler.

Eger bir mesleki egitim veya ‘alternatif egitim’ veren kurulus kendi yapisini ve kalite

glivence sistemini gelistirmek istiyorsa rahatlikla akran degerlendirmesinden faydalana-

bilir. Clinkl akran degerlendirmesi ;

Mesleki egitim kuruluslarinin kalite teminat stirecine aktif bir sekilde katilmalarini
saglar.

Mesleki egitim kuruluslarini kalite gelistirmede yeni yollarbulmalarn konusunda
destekler.

Farkli sektorlerden kiiglik ve orta 6lcekli isletmelerde is temelli egitibe
donusturilebilir.

Farkli iceriklere(yerel/bblgesel/ulusal) uygulanabilir ve uyarlanabilir.

Ulusotesi diizeyde yararli ve etkilidir.

Mesleki egitim veren mini kuruluslar icin kalite teminati konusunda yararli ve
gerceklestirilebilirdir.

Surekli kalite gelisimi icin degerlendirme sonuclarinin kullanilmasini destekler.
Farkli mesleki egitim iceriklerinden ve diger iyi deneyim ve pratiklerden 6grenmeyi
mumkdan kilar.

Mesleki egitim veya alternatif egitim veren kuruluslari diizenli bir pratik olarak 6z
degerlendirmeyi kullanmalarini destekler.

Oz degerlendirme konusunda personel kabiliyetini gelistirir.

Basmakalip bakis acisinin tstesinden gelmeye yardimci olur.
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Elestirel 6neri ve degerlendirmeleri kabul etmeyi tesvik eder.

Ku¢lk diizeyde mesleki egitim veren kuruluslarin disardan degerlendiriimeye direnclerini azaltir.
Farkl Glke ve bolgelerdeki mesleki egitim veren kuruluslar arasinda taninmiglik ve karsilikli giveni
glglendirir (ulusotesilik kalite gelistirme siireci boyunca mesleki egitim veren kuruluslar arasindaki
rekabeti azaltir)

Toplumsal ortaklar, hissedarlar ve mesleki egitim veren kuruluslar arasinda karsilikh gliven ve
taninmishdi guglendirir.

Mesleki egitim veren kuruluslar arasinda daha iyi bir dayanismanin gelismesi icin ortak esaslar
yaratir.

Egitimcilerin, idari personelin hareketliligini destekler ve kolaylastirir.
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Avrupa Akran Degerlendirmesi proseduriiniin genel amaclari sunlardir:

Kalite glivencesi ve gelisimini desteklemek,

Avrupa'daki mesleki egitimin kalitesinin seffafligi ve karsilastirilabilirligini ortak Avrupa
standardi tzerinden gl¢lendirmek,

Firsat esitligini desteklemek.

Prosediiriin dnemli 6zel gereksinimleri ve 6zellikleri sunlardir:

Kapsamindaki insanlara, onlarin ilgi ve ihtiyaglarina odaklanma,

Akranlarin objektifligi ve tarafsizhgi,

Prosediriin tiim unsurlarinin kapsamindaki tiim insanlara agik olmasi,

Gizlilik ve sonuglarin kullanimi konusunda kurallarin 6nceden ve kapsadigi insanlara bagh
olarak hazirlanmasi,

Akranlar arasinda ¢ikar ¢atismasinin ve dogrudan rekabetin 6nlenmesi,

Karsilikli 6grenmenin dnkosulu olarak agikhigin tesviki, durlstliik ve samimiyet, mesleki
egitimde ve ozellikle ulusétesi Akran Degerlendirmesi konusunda degerlendirmede kiiltirel
etkilerin farkindaligi,

Akranlarda ve kontrol edilmis kurumda elestirel tutumun arttirilmasi ve -Akran
Degerlendirmesinin teknik ve burokratik bir prosedir olarak degil, degerlendirilen kurum ve
Akranlarin faydalandigi dinamik ve motive edici bir stire¢ olarak dizayn ve uygulamasi.
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Mesleki Egitim veya Alternatif Egitim Veren Kurumlar icin Avrupa’da Nitelik Alanlari
kran Degerlendirmesi Metadolojisi tarafindan degerlendirmek icin 6nerilen14 Nitelik Alani:

Avrupa Akran Degerlendirmesinin dort asamasi

Akran Degerlendirmesi prosediirii 4 asamadan olusur:

1- Akran Degerlendirmesi hazirlik asamasiyla baslar. Bu ilk asamada, Akran Degerlendirmesi organize edilir ve bir 6z-rapor
mesleki egitim veren kurulus tarafindan yazilir. Akranlar ise alinmali ve egitilmelidir. Degerlendirme icin bir tarife ¢cikariimali ve
Akran Ziyareti icin diizenlemeler yapilmalidir.

2- Ikinci asamada, Akran Degerlendirmesi prosediiriiniin ana faaliyeti olan Akran Ziyareti gerceklesir: Akranlar, mesleki egitim
veren kurulusu ziyaret ederler ve yardimsever bir yaklagimla 6zel kalite alanlarini degerlendirirler. Akranlar, ziyaret sirasinda
“elestirel arkadaslar” olarak hareket ederler ve farkli hissedar gruplariyla gérisurler. Akranlar, ilk s6zlu geribildirimi Akran Zi-
yareti sonunda yaparlar.

3- Akran Ziyareti sonrasinda, Akranlar tarafindan taslak bir rapor hazirlanir. Bu rapor, mesleki egitim veren kurulus tarafindan
yorumlanir ve son Akran Degerlendirmesi Raporu bildirilir.

4- Dordiincii asama mesleki egitimin gelistirilmesi ve organizasyonun gelisimi icin dnemlidir: Akran Degerlendirmesinin Mesleki egitim veya alternatif egitim veren kuruluglar degerlendirilmek ve ilerlemek istedikleri alanlarda akranlarin destegini
sonuclari ve énerileri somut eylemlere dénistiriliir. Somut ve etkili bir ilerleme, Akran Degerlendirmesi siirecine katilimdan almak icin davet edildi. Akran Degerlendirmesi ziyareti, birinin glicinii géstermek icin bir bolim degil, karsilikli 6grenme icin,
beklenen asil sonuctur. hizmetlerin ve prosediirlerin niteligini arttirmak icin bir firsattir...
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Hazirlik icin ihtiyaclar, zaman ve kaynaklar: 6z-rapor yazimi, belgelerin cevirisi, raporun
okunmasi.

Etkinlik buyuk 6lctide Akranlarin sorumlulugundadir.(gikar catismasi, gizlilik, ...)

Farkh kulturel arka plana sahip akranlar tarafindan yurutilebilir. Dil genel anlayisi etkiler.

Metodoloji tarafindan saglanan araglarin ylksek detayina baglidir. Kendi ihtiyag ve
amacglariniza uyarlamaya calisin.

Pek ¢cok Avrupa ulkesinde finanse edilmemistir. Ama, kalite glivencesi konusunda
gonulliluge bagli bir sans olarak gorulmelidir.
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